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Teaching and Learning and our vision 

 

Our vision underpins learning and teaching within our academies. The curriculum is broad and balanced and reflects 

the personalised needs of individuals learning and achieving in our Academies, it is firmly rooted in principles of 

equality and inclusion and reflects the needs of learners with special and additional needs. 

Starting at Great 

All our lessons are planned to be beyond great, and are based on our lesson observation framework which outlines 

what a great AP classroom experience looks like. Teachers plan using long, medium and short terms plans and share 

resources across the Academies to improve practice and share expertise.  

Our classrooms have displays and visual stimulus that aids learning, and motivates and encourages as well as 

reinforcing key Literacy and Behaviour for Learning concepts.  

Our assessment of learning and teaching is based on the our Progress 5 and our Attainment Best 5 measures, and 

progress of learners is monitored through Pupil Asset, SIMs or other appropriate tracking systems. Our teachers are 

regularly observed and given supportive and coaching feedback. High quality CPD, coordinated by the Teaching School 

Alliance, ensures that we are producing the best AP teaching possible. We celebrate the success of achievements of 

all our learners and staff.  

Success by Any Means 

Lessons within our Academies are 40-50 minutes long with double periods timetabled as appropriate, following the 

National Curriculum at KS1 – 3 and  nationally accredited programmes at KS4.  

Our Curriculum offer is rooted in the need to ensure that all learners have the skills and accreditation they need to 

move on into the next phase of education, training or employment; and as such our curriculum offer varies to meet 

individual needs but is based on a core offer of English, Maths, Science, Creative Arts and Sport. At KS1 – 3 this is often 

taught in a thematic or project based model. 
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Teaching style varies to meet the needs of the learners, and can be whole class teaching (not usually more than 8 per 

class), group work, small group interventions and one to one learning.  

Precise Inclusion  

Information about each learner gathered at Induction and through the ongoing cycles of progress check points informs 

planning, personalisation and interventions. EHCPs and SEND information is shared to inform learning experiences.  

Resources, including additional adults, are carefully selected to have the greatest impact on learner outcomes. 

Enrichment is used as a learning space for life skills, cultural experiences and including our learners in the wider 

community.  

 

 

 

 

 

Teaching and Learning Policy 

An Overview 

To ensure our teaching and learning is meeting our vision criteria we ensure that our Teaching and Learning is APT to 

the individual needs of all our learners. Therefore, this policy is split into 3 main areas. 

• Assessment 

• Planning 

• Teaching 

 

ASSESSMENT and marking have two purposes. It informs teaching and learners respond to feedback to make 

progress over time.  

• Teachers must have a secure overview of the starting points, progress and context of all. 

• Marking must be primarily formative, may be selective, and include clear steps for learners to progress further. 

• Marking and feedback must be regular. 

• Both formative and summative assessment should be recorded and monitored by teaching staff and be used 
to inform planning and teaching next steps.  

 
 

PLANNING is a process not a product. It has one purpose; to enable high quality delivery which meets the needs of 

all learners. Therefore, planning should: 

• Make use of the Learner Profile for each learner. 

• Be clear and precise about the knowledge/skills you want learners to learn, not what you want them to do. 
Break them down. 

• Activities, must be designed to facilitate learning and not keep learners busy. 

• There must be evidence of long-term planning from schemes of work and medium-term planning. 



•  Differentiation should be planned over time to ensure the needs of all learners and groups are met and that 
maximises the use of any additional adult(s) in the room. 

• There should be no dead time, with learners purposeful from the beginning and appropriate pace for the 
intended learning.  

• All staff are teachers of literacy and numeracy and should therefore plan accordingly. 
 

 
 

TEACHING  is an ongoing process . “Every teacher needs to improve, not because they are not good enough, but 

because they can be even better.” (Professor Dylan Wiliam). Therefore, we need to ensure we are effectively using: 

• Sequencing concepts and modelling – Presenting new material using small steps, providing models and 
scaffolds for difficult tasks.   

• Questioning – asking questions that elicit a learner response and checking for understanding. 

• Reviewing material – on a daily, weekly and monthly cycle. 

• Stages of practice – guiding learner practice, obtaining a high success rate and promoting independent 
practice. 

 
To ensure we continue to be reflective practitioners a Teaching, Learning & Assessment bulletin is produced each term 
to promote the use of evidence based research in the classroom and help teaching staff keep up to date with the latest 
developments in pedagogy whilst not adding to their workload. 

 
ASSESSMENT. PLANNING. TEACHING 
 
Assessment and marking have two purposes. It informs teaching and learners respond to feedback to make progress 
over time.  

 
1. Teachers must have a secure overview of the starting points, progress and context of all. 

 
A secure overview means that; 
a. The information in the Learner Profile is understood. This includes 

• Prior attainment data from previous educational provider, where available. 

• CATs test analysis/targets 

• YARC test score/analysis which identify basic reading, comprehension, spelling and maths skills.  
b. Teachers should understand the learners’ overall strengths and weaknesses, this information is recorded and 
monitored in Pupil Asset, SIMs or other system appropriate to local site context 
c. Teachers should be aware of the context of each class because; 

• of the relationships you form with them, in line with the behaviour policy 

• you make at least a mental note of announcements about learner welfare, for example at briefings, in SIMS 
reports and feedback from the SENCo/SSM.  

• It is important that a learner’s context rarely means you should adjust your aspirations of what they can 
achieve. 

• Occasionally for our learner’s, life events occur that makes it very hard to learn anything. These learners are 
the exception and not the rule. 

 
Induction and target setting 
Each site will induct learners upon entry, and undertake a baselining prcess as part of this. At primary level, this may 
include (but not be limited to) PUMA and PIRA assessments. At secondary level, this may include (but not be limited 
to) CAT tests. 
 
Each learner at secondary level will then be set an overall OUR target using information from the CAT tests and other 
relevant information sources such as prior attainment, KS2 scores, FFT aspire and more, if appropriate. Individual 
subject targets may also be set, where appropriate to the learner and site context. Each learner will also be given an 
ability band, and set weighted targets for formtive assessment. For example, a MAL (middle ability learner) may be 
set a target of achieving 50% of KPIs set in subjects for formative assessment. 
 



 

2. Marking must be primarily formative, may be selective, and include clear next steps about what learners 
must act upon. 
 
Primarily formative means that the focus of your marking must be showing learners how they can improve. A 
summative mark/level/grade often means learners spend their time comparing how they have done with their peers 
and not on improving their mark. The primary focus of formative marking is to provide learners with clear guidance 
on how to improve and progress further. This may include strategies such as “the big highlighted box,” “I say… you 
say…,” a learning question, a challenge task, a guided task, and others. 
 
The purpose of selective marking is to enable a more precise focus on areas for development, and ensure progress 
within them. When learners have many corrections to make it can be difficult for them to know where to start, and 
they need guidance to work through it. Indicating thirty spelling mistakes in one page of an exercise book can be 
demotivating. Identifying ten within a single section which they get right next time, following yellow box practice, is 
much better. Ignoring a misspelt word can reinforce a problem. Used well, selective marking enables faster progress 
over time. 

 
 
 
 
3. Marking and Feedback must be regular. 
 

Good practice is promoted through regular, accurate and consistent marking by all teachers and whole school 
approach. 
 

• Learners are encouraged to take a pride in their work. Examples of what good work should look like will be 

displayed in classrooms. 

• Reoccurring spelling and punctuation errors will be addressed. 

• Marking will acknowledge attitude and effort as this motivates the learners, however, these will not be set as 

a target. 

• Learners will be encouraged to reflect on their attitude to learning and teachers will write a supportive 

comment. 

• Learners will respond to feedback by regularly completing a specific developmental activity based on teacher 

assessment.  

• Summative assessment will occur three times a year which will involve a current level or grade and a predicted 

grade. For KS4 this will be in the form of a GCSE Grade (or equivalent) and for KS3 learners, an indication of 

above, expected or below progress banding. Local sites may also give a grade if appropriate. 

• Secondary learners will be summatively assessed in a range of ways, appropriate to context. This may include 

past GCSE papers, mock exams, end of topic tests, extended writing pieces, and other forms of assessment. 

Primary learners will be assessed using a range of methods, including PUMA, PIRA, the Chris Quigley 

framework and other appropriate methods. 

 

• Summative assessment will inform next steps in teacher planning. 

• Summative assessment will be collated in Progress 5 to inform learner targets during structured conversations. 

• For coursework and controlled assessments, formative assessment is not permitted. However, learners and 

teachers can track work to show progress. 

 

 

4. Both formative and summative assessment should be recorded and monitored by teaching staff (using 
Pupil Asset, SIMs or other internal tracking systems as appropriate to local site context)  
 



All induction data should be inputted into the results section of Pupil Asset, SIMs or other internal tracking system as 
appropriate by the Curriculum Lead Deputy. The induction data are then used by the Curriculum Lead deputy to set 
Subject OUR targets.  
 

 
 
 

 
 
Each statement is weighted and worth a score of 3. The teacher selects the subject statements they are planning to 
cover that term and sets an individual target for each learner. For example, if a teacher is planning on covering 10 
subject statements that term the maximum target will be 30, for a low ability learner their target might be 10 in 
comparison to a high achieving learner whose target might be 25.  
 
Formative progress is then inputted into the results section of Pupil Asset/SIMs or other internal tracking system at 3 
points of the year. Summative results and progress are recorded at 3 points of the year based on tests sat in terms 2, 
4 and 6. 
 

 
 

If a learner is not making good progress then a OUR Raising Achievement Plan is put in place  
 

ASSESSMENT. PLANNING. TEACHING 

 



Planning is a process, not a product. It has one purpose, to enable high quality delivery which meets the needs of 
all learners. 
 

1. Use the Learner Profile to help you plan successful strategies tailored to the learner. 
 
Information from the CAT, Subject Progress Test, WRAT and YARC all evidenced in the Learner Profile. This profile 
provides interventions and strategies to help tailor your planning to the needs of the learner. 
 

 
 

2. Be clear and precise about the knowledge/skills you want learners to learn, not what you want them 
to do. Break them down. 
 
“Give me six hours to chop down a tree and I will spend the first four sharpening the axe.” Abraham Lincoln 

 
Planning is about hard thinking, not form filling. It is a thinking process. Your habits of thought are of fundamental 
importance. As obvious as it may sound, a teacher’s planning must consider what you want students to learn first, 
and spend some time on it, before you give any consideration to what you want them to do. High quality planning 
requires a bigger strategy than this. All too frequently planning starts with the final question. 
 
 

 

 

You should aim for excessive clarity and precision to articulate what you want your learners to learn, and what you 
want them to do so they learn it. Your explanations should be phrased in such a way that learners quickly understand 
what they are aiming for. Breaking down what you want them to learn can often reveal skills or knowledge they have 
to acquire which need to be taught. 

 
3. Activities, must be designed to facilitate learning and not keep learners busy. 
 
 To improve learners’ understanding of their own work, it is useful to consider why and how we are planning learning 
for learners.  Over-planning can be very common when you are going to be observed. If an activity is not making a 
significant difference, then drop it. 
 
Activities need to be focused on learning and not control. This can be easier said than done particularly in Alternative 
Provision, but in any circumstances, should be your long term aim. After planning always check that the activities are 
supporting you deliver the learning you want to achieve, and whether there was a more efficient route of doing it. Ask 
yourself ‘so why’ about each activity and the length of time allocated. 
 
Lesson Objectives: 
How often do you question your own learning objectives? The precision of your language really counts in making 
learning stick; this does not mean that learners should copy lesson objectives. Ask yourself again the following 
questions: 

• Where are the students starting from? (secure overview) 

• Where do you want them to get to? 

1. Where are the learners starting from? (secure overview ) 
2. Where do you want them to get to? 

3. How will you know when they are there? 
4. How can you best help them get there? 



• How will you know when they are there? 

• How can you best help them get there? 

 
4. There must be evidence of long-term planning from schemes of work and medium-term planning. 
 
We do not expect teachers to produce individual lesson plans for observed or unobserved lessons, but we do expect 
‘evidence of planning’ over time. Subjects must have Medium Term Plans (see appendix 5) and the lessons you intend 
to teach in place. These can be simply evidenced in the ‘clumps’ section of Pupil Asset (see appendix 3). Due to the 
nature of A.P these schemes and plans need to be flexible to respond to the needs of the learners. 
 
 

 

5. Differentiation should be planned over time to ensure the needs of all learners and groups are met and 
that maximises the use of any additional adult(s) in the room. 
 

The fact that we are Alternative Provision makes differentiation even more difficult as we have to differentiate the 
differentiation. It is important that we are realistic in what we try. We should be aspiring to use seating plans, learners 
taking the lead and learners teaching learners, however, in reality, when you have a class of Year 11’s all low in 
confidence and self-esteem these strategies can be the trigger to that unwanted disruptive behaviour.  

 
However, there are simple strategies that provide an easy way to plan for differentiation in our classroom. We should 
be all doing the following 5 strategies: 

• Classroom displays  

• Writing frames – brilliant for extended writing (something we all need to promote) 

• Verbal feedback – not just praise but descriptive feedback to help learners understand their misconceptions. 

• Questioning – planning your questioning and make sure you pose, pause, pounce, bounce. 

• Marking – the most effective way to showcase differentiation (the highlighted box). 
 
When possible teaching and learning is supported in the classroom by the use of Learning Support Professionals (LSP). 
To ensure we are making the best use of our LSP’s and maximise learning we use the EEF scaffold framework for 
teaching assistants. 
 

http://www.google.co.uk/url?sa=i&rct=j&q=&esrc=s&source=images&cd=&cad=rja&uact=8&ved=0ahUKEwilnvLSl-7YAhUFaRQKHUalDOgQjRwIBw&url=http://lrr.cli.det.nsw.edu.au/LRRView/14507/14507_02.htm&psig=AOvVaw1taOcXWPXrpqr45lYlbvzO&ust=1516800306886577


 
 

6. There should be no dead time, with learners purposeful from the beginning and appropriate pace for 

the intended learning.  

 

• Meet and greet at the beginning of the lesson  

• No waiting for others to arrive. 

• Consider the amount of ‘teacher talk’ time. 

• Little or no copying, particularly lesson objectives. 

• Time efficient methods, e.g. cutting and pasting can be very time-consuming. 

• Admin tasks can be invisible and inaudible. 

• Consider the transition from one activity to the next. 

• Check learning effectively and avoid wasting time on things already learned. 

• ‘Unallocated’ lessons to address gaps identified by the assessment. 

• Use timings for activities and parts of activities. 

• Appropriate pace, depending on what you want them to learn and the activity in hand. 
 

7. We are all teachers of Literacy and Numeracy and should therefore plan accordingly. 

We should all promote word rich classrooms: 

 

Reading with purpose and pleasure – most words are learned from reading and not teaching. 
 
Academic talk – model academic talk by talking like an expert using and explaining tier 2 & 3 words. 
 
Make connections and categorising – for example using word maps, word scales or prefix/suffix matching. 
 
Word play – the use of similes, metaphors, idioms, slogans, catchphrase, oxymoron’s, proverbs, anagrams etc 



 
Tier 2 words are academic words that appear across the school curriculum; however, they are not particularly used 
in everyday language. This is certainly the case when working with learners in A.P. It is essential that we are all using 
this tier 2 vocabulary with our learners and are checking for understanding. By doing so, we are ensuring that our 
learners will be able to access their GCSE exam papers. The academic word list identifies the most essential tier 2 
words. 

 

Tier 3 words are subject specific vocabulary. All subjects should have the Tier 3 words for their subjects displayed in 
the classroom and refer to them during lessons to check for understanding. 
 

 
 

The SEEC model is a method we can use to help close the literacy gap 
 
Select – preview the reading material for the lesson 
Explain – once you have selected the word to teach move onto the process of successfully explaining the words. 
Explore – develop word depth by exploring the word e.g. etymology. 
Consolidate – repeatedly exposing the word by test and learn, research and record or using the word in the wider 
world. 
 
The idea of teaching numeracy might be concerning for you, either because you are not confident about what it 
involves, or because it takes time away from your own subject. Here are two simple suggestions, which develop 
numeracy skills, and most importantly help to develop the numeracy-positive environment in school. 
 
1. Consider using graphs, pie charts, timelines or Venn diagrams to present information .  If you are presenting the 
information in this form, explain why you have chosen that format. It can also be helpful for learners to organise the 
information themselves. This works well with figures, but also with other types of information (some examples below) 
 



 

 
 

2. If you are dealing with units (of time, distance etc), ask some questions to explore learners’ understanding, which 
involve converting between different units. For example “how many years are there in 16 centuries?” when reading 
a story that talks about the passing of time.  
 
 

 
ASSESSMENT. PLANNING. TEACHING 

 
“Teaching is a lifetime’s craft. “Every teacher needs to improve, not because they are not good enough, but 
because they can be even better.” 

(Professor Dylan Wiliam) 



Every subject, learner and teacher is different, and as such, we do not subscribe to a particular teaching style within our academies. 

However, it should be clear from planning, assessment and monitoring of teaching and learning that teachers have planned 

appropriately challenging lessons for learners based on the information that they have. 

 

Monitoring of Teaching & Learning 

Classroom practice is monitored by the SLT through climate walks, work scrutinies and lesson observations. These 

are recorded onto Perspectives which alerts teachers to the feedback. This feedback is to be discussed as part of the 

line management process. All staff will be provided with next steps, and this will be underpinned wit ongoing CPD 

which a include leverage leadership coaching, paired peer observations, targeted CPD sessions, and other 

appropriate strategies. 

Resources: 

To access resources in this policy and more that support teaching and learning go to the OUR Z drive, 

Teaching, Learning & Assessment folder. 

Bibliography: 
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APPENDIX 1 
 

Example of Learner Profile 
 
 
 
 
 
 
 
 



 

 

 

 

 

If 

yes please 

see 

separate 

document 

located on SIMs 

 

 

  

Learner voice 

 

Needs 

Academic Behavioural/emotional 

• Needs support to initially engage with the 
topic 

• Requires support to access the curriculum 

• Worries and gets frustrated/ upset when he 
gets things wrong 

• Cannot follow overly complicated 
instructions 

• Finds it challenging to listen to others 
especially if he is not looking at them 

• Will often say he cannot do something and 
will disengage. 

• Has delays in understanding a situation and 
can appear to become upset out of 
nowhere.  

• Requires adult support to emotionally 
regulate e.g. if he has hurt himself adult 
needs to acknowledge that he is hurt. 

Strategies 

Name Kamron 

Form group Parks class 

Form Tutors Miss Lianne 

SEN status EHCP 

Medical None 

Reading baseline 7 years 2months 

Academic targets – by subject Current grade/target End of year grade/target 

Math 1.2 2.5 

Reading 1.8 2.4 

Writing Working below Working Within 

Science Working below  Working within 

PHP required Yes No 

Behaviour target 

• To be able to ask for help when he finds something challenging rather than saying I can’t do it 
and giving up. 

• To be able to make mistakes and move on. 

• To be able to take part in a conversation. 



Academic Behavioural/emotional 

• Task planner 

• Visual timetables  

• Kamron will be aware of his weekly targets 
and Individual Education Plan targets 

• Practical hands on learning – Numicon, 
Dienes etc.  

• Pre-teaching and over learning in a quiet 
space  

• Kamron will have enough processing time 
to answer a question 

• The class teacher will keep Kamron 
engaged by informing him that he will be 
asked a question and to listen out for 
specific cues 

• Simplified, visual instructions 

• Model and give examples of what he 

needs to do (I, We, You) 

• No more than 2 instructions at a time 
 

 

• Structured movement breaks throughout 
the day with alerting, organising and 
calming activities to help him focus more in 
class 

• Class rules clearly displayed and reminded 

• Task planners 

• Schedules  

• Timers  

• Kamron needs to be told to stop and told 
‘eyes looking’ to get his full focus on the 
person who is talking or ‘eyes on me in 3 2 
1’ 

• Counting down to get him to complete a 
task  

• Kamron needs to be instructed to leave the 
room when he is becoming dysregulated. 
Once he is out of the class he requires take 
up time before he can listen take part in a 
conversation. 

• Preparation for reintegration into a 
mainstream school to manage change. 

Access arrangements 

Reader and extra time 

Scribe 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

 

Intervention required How often By who Delivered 

Mentoring Minimum of once a 

week 

Chris yes 

Lego therapy Minimum of once a 

week 

Charmaine yes 

Lexonic Minimum of once a 

week 

Serita  

SaLT/EP  

 

Minimum of once a 

week 

SaLT/EP  

 

yes 

Circle of friends 

 

Minimum of once a 

week 

Charmaine  

Talkabout (Alex Kelly)  
 

Minimum of once a 

week 

Charmaine  



 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

APPENDIX 2 
 

FFT Aspire Screenshots  

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

 



 



APPENDIX 3 
 

OUR Pupil Asset User Guide 

Getting Assessment Embedded into Everyday 

Teaching  

 

 

 

 

Step by step guide to Pupil Asset for Subject Teachers 

 

 

 

 

 

 

Step by step guide to getting started on Pupil Asset 

Go to www.pupilasset.com 

 

http://www.pupilasset.com/


 

1. and login 

 

 

2. On the homepage click on the results tab 

 

 

 



3. On results page click on the multi tick tab 

 

 

 

4. On multi tick page click display options 

 

 

 

 



5. Select your subject and tick appropriate level 

 

 

6. Read the subject statements (key performance indicators) and click on the boxes to level your learners 

(white = not taught/no understanding, orange = developing, green = emerging, blue = expert). Word of 

warning don’t get carried away the first time you do this, lean to the side of caution otherwise if you are 

too generous with your levelling you will make it hard for yourself and the learners to evidence progress. 

 

 
 

 

 

 

 

 



7. Once you have levelled your learners current position you now have a baseline of formative data of 

which to measure progress against and have done most of the hard work. 

 

8. Now you are ready to add clumps and start to evidence learner progress. Create a clump by selecting 

clumps in display options and clicking on make your own clumps. 

 

 
 

 

9. Name your clump (subject, year group, term), make sure correct age level is ticked and then select the 

areas you are teaching over term 4 (this is your medium term plan). Once you have selected all key 

performance indicators for the clump SAVE! 

 

 
 

 

 

 

 



10. Now you have your clump set up for term 4 you need to set a target for each learner as to what would 

equate to good progress for each individual learner. Select your clump and look at how many key 

performance indicators you intend to cover in term 4. 

 Each key performance indicator carries a weighted score of 3.  

• Developing (orange) = 1 

• Emerging (green) = 2 

• Expert (blue) = 3 

Therefore, if you are covering 10 key performance indicators in the term the maximum score a 

learner could achieve is 30.  

Next you need to look at each individual learner and set them a weighted target as to what good 

progress for the term would look like. For example, a low ability learner may achieve a weighted 

score of 10 out of 30 (e.g developing in all areas) whereas a more able learner may achieve a 

weighted score off 22 out of 30. It is your knowledge of the learner (baseline data/classroom 

performance) and your professional judgement as to what the target should be. 

 

 

 

 



11. Once you have set your targets for each learner you need to record them on pupil asset. Go to results 

tab, and click on the second results tab, then click on edit results.  

 

 

12. Scroll along to spring formative weighted target and insert each learners individual target grade. 

 

 

 

 

 

 

 



13. Be sure to save your targets! 

 

14. You are now set up to evidence your learners progress. Remember Pupil Asset multi ticks is your live 

mark book, at the end of each week log in and go to your clump and update learners progress for the 

week.  

 

15. At the end of the term total up the weighted score for each learner and record in the results section, 

weighted formative achievement.  

 

 
Next steps - the Raising Achievement Plans (RAPs) to evidence what we are doing to support those 

learners not making expected progress. 

 

Need Help? 
 

Contact Richard Rushton on rrushton@our.org.uk 020 3108 0367 ext 108 or try the pupil asset 

helpline who extremely helpful and will help you resolve your problems 01603 631436 

mailto:rrushton@tbap.org.uk


APPENDIX 4 
 

OUR Raising Achievement Plan 

 

 



APPENDIX 5 
 

Medium Term Plan 
 
 

 
 



 
APPENDIX 6 

 
EEF Teaching Assistant Scaffold 

 

 



Appendix 7 
Ross Morrison McGill’s Question Matrix 

 
The Question Matrix  

 
The use of Blooms taxonomy is a good way to plan your questions. The question matrix takes this a step 
further and provides a planning tool to help plan questions more effectively. 
 
The model involves a six step process of asking questions to: 

1. Clarify & assess understanding 
2. Challenge assumptions  
3. Examine evidence to support argument 
4. Gather viewpoints and perspectives 
5. Predict implications & consequences 
6. Question the question 

 

 
 

 
 
 



Appendix 8 

 

10 Retrieval Techniques by Tom Sherrington 

 

1. Quick Fire Quiz 

Everyone know this one but it can still be done well or badly:  Teacher reads out the question or presents 
them via slides or an audio tape (eg in MFL). The questions can be spontaneously generated or prepared. 
Questions can be simple factual recall, mental maths or multiple choice; 

All students write down their answers. Teacher reveals the answers, one by one or all at once.  Students 
check which they got right.  Swapping answers to check is an option but it can be a faff and takes away from 
the message that students need to be evaluating the depth of their own learning.  If you’ve prepared this in 
advance, it is much more time efficient if students can see the answers all at once to check rather than wait 
for each to be read out. 

It’s important that the teacher discusses common wrong answers – which is one of the main functions. If 
you can do lots of confidence-building questions quickly (rather than deliberately hard ones) – you can get 
a great buzz of enjoyment. Knowing things is fun! 

 

 

2. Paper Quiz 

Everyone gets a copy of the questions and writes down answers at their own pace within a time limit.  This 
is much less teacher-directed.  It frees the teacher up to circulate and spot common errors as they emerge.  It 
allows for a wider range of question types and makes it easier to engage in with worded questions that can 
be hard to read from a slide. 

The checking process is much better done with pre-prepared answers rather than reading out answers one 
by one.  Why? Because it is quicker, allows for more detail in the answers, it allows students to focus on 
things they got wrong and helps to build their capacity for self-assessment. 

 

 

3. Silent Self-Quiz 

Try this. Which ones do you know?  



 

In a test like this, students can generate answers and then check if they were right, silently and privately. 
They can repeat this, multiple times.  Any number of resources can be used – blanked diagrams, cue cards 
with answers on the back, maths questions with answers kept separately.   This process keeps the outcome 
of the assessment with the student – the most important place! They learn what they know and don’t 
know.  You can then discuss common errors and problems.  It saves a lot of time with asking questions and 
marking them – all of that is done mentally by the students. 

 

4. Paired Quiz. 

Here, we start using Dylan Wiliam’s excellent strategy: Activating students as resources for one another.  In 
order to maximise the extent of retrieval practice that goes on, it is fantastic to get students to quiz each 
other in pairs. One student has the material – questions, answers, cue cards, knowledge organiser, text – 
and asks the other student questions.  “Test me”  – it’s a well-used technique and can be harnessed in 
lessons.  Give a time limit and then get them to swap around.  You get a room full of students checking their 
knowledge.   I’ve seen this done in superbly well in languages where the teacher circulated to check for 
accent issues and common errors listening in to the multiple paired quizzing dialogues. 

5. Self-Explanation 

Beyond simple recall, ask students to explain something to themselves. You simply give students a few silent 
moments to complete a mental task.  They have to generate a version of what they understand that they 
can either then self-check or write down or use to respond to further question.  However the process of 
mental rehearsal is important; making this explicit helps to train those who don’t do it spontaneously. 

What is the story of Henry VIII’s Six Wives?  Run through it… then check. 
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6. Demonstration and Performance 

Of course LOTS of knowledge isn’t simply quiz-able declarative knowledge. You can ask students to show 
what they know:  a procedure; a technique; a routine.  Have you learned it? Show me…    Of course as a 
student shows what they can do to a teacher, they are showing themselves what they can do.  This is 
important.   Again, the intensity and frequency can be amplified by getting students to show each other in 
pairs rather than one-by-one with the teacher, as long as they have the tools to evaluate success.   This is 
common in practical areas and performance areas – sport, music, art – but it also has a role in science, maths, 
English where the modelling process could be framed as ‘teaching’.  E.g. teaching the class how to answer a 
maths problem. 

7. Paired or individual elaborative-interrogation 

A form of quizzing that can be done in pairs or as a silent private process, is elaborative interrogation.  This 
is where students explore their schema by answering How and Why questions. 

Why does this happen? How does it work? Why does it work?  Why did she say that? Why do you use that 
structure? Why is that the most important reason? How do you know? 

If you train students to use some of these question stems and give them resources that help them to verify 
the answers, this makes for a deep retrieval practice exercise 

8: Tell the story; rehearse the explanation 

Lots of knowledge forms a narrative structure  – a series of events, a process, cause and effect.  So, the 
retrieval practice can be formed as ‘telling the story’ to someone else who can play the role of verifier.  Any 
explanation can then be improved and rehearsed.  You can get better at telling a story in more detail. 

Here are some examples.  Tell the story of a water molecule as if follows the water cycle: (with or without 
key words provided) 



 

Of course this material can be used for self-explanation in the first instance. 

9: Summarising 

This is a useful recall process although it is less precise in terms of checking – because every summary can 
be different.   A retrieval process can be something like: 

Last week we looked at renewable energy.  Summarise the main advantages and disadvantages of a wind 
farm: Go! . 

Then show your definitive response for checking: 

 

 



10.  Map and Compare 

This method is where you want to check students’ capacity to make links.  Ask them to make a memory map 
of the key aspects of a topic… e.g.  Reactions of Metals OR Themes in Hamlet OR Generating 
Electricity.  These things can be much tighter sections of knowledge too:  Types of radiation; the key events 
and figures in the Cuban Missile Crisis. 

 
 

Students then make mind-maps in a quick, memory -dump style before checking against a good resource – 
their knowledge organiser, exercise book or a teacher-completed version:  What did you get right?  What 
did you miss out completely? Trial by Ordeal? What can you remember? Go….. 

 

 

 

 

 

 

 

 



Appendix 9 

Rosenshines FAQ by Tom Sherrington 

Rosenshine’s Principles: 10 FAQs. 
POSTED BY TOM SHERRINGTON ⋅ OCTOBER 2, 2019 ⋅ 2 COMMENTS 
FILED UNDER  ROSENSHINE, TEACHING 

Having published the little red and black booklet, Rosenshine’s Principles in Action, I now get asked to talk 

about it a lot.  I also get asked a lot of the same questions.  Here’s a sample of 10 FAQs. 

1. Do the principles all apply to every lesson? 

No.  It’s really important not to think of the Principles as some kind of lesson plan. Different lessons in a 

learning sequence will require a different focus: some might have more explanatory modelling; more 

questioning or more independent practice.  You might have whole lessons of practice and whole lessons of 

teacher modelling and questioning.  You might not literally do ‘daily review’ every day.  However, over a 

series of lessons that relate to a secure sequence, you might expect all elements of the Principles to feature 

in some form. 

2. Do the principles apply to every subject? 

Yes, to varying degrees.  I can’t think of a subject where ideas about review, modelling, questioning, 

sequencing concepts and practice don’t apply. The Principles will be more directly relevant to the parts of a 

curriculum where the learning relies on teacher modelling; when there is a specific knowledge base that is 

best delivered by teacher instruction; where learners are more definitely novices relative to the teacher. 

Where there is more emphasis on collaborative learning, open-ended project work, devising, making and so 

on, then instructional teaching will be less of a focus.  Arguably all these things are forms of practice so it 

depends on how you want to define things. 

3. What’s the difference between daily review and weekly/monthly review? 

The main difference is the purpose. Daily review is a process for activating prior learning in readiness to build 

on it during the lesson.  You set a question or task that makes all of your students think about ideas they’ve 

encountered before, related to today’s lesson, so that they can start to make new links; to continue to build 

their schema.    Weekly and monthly review are processes for ensuring that we are spacing practice over 

time, attenuating forgetting and strengthening retrieval.  At the same time, by looking back, we’ll be making 

links between areas of learning, deepening students’ understanding.   It’s likely that monthly review will span 

a wider content range than daily review, so that the learning is more synoptic and avoids the ‘cue’ effect. (If 

we ‘cue’ the review too much, signposting the solution type, we remove an important aspect of thinking and 

problem solving – ‘what do I need to do here?’) 

However, the tasks and techniques you use for any review process might be the same – there’s a whole 

repertoire of retrieval practice techniques teachers might use including these: 10 Techniques for Retrieval 

Practice 
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4. What does the 80% success rate refer to? 

My reading of this is that Rosenshine is talking about the overall success of all students getting answers right 

in a lesson.  This means it’s an approximate average of all students’ success.  It definitely does not mean that 

80% of students understand an idea.  It means that, on average, all students are getting 80% right – albeit 

with variation.   He contrasts it with a study where ‘only’ 73% success was observed, suggesting even this 

was less effective.  Personally, I’m dubious about the precision here.  80% is a nominal indicator or ‘high 

success rate’ suggesting that it’s important for students to practise getting things right in order to build 

confidence and fluency, versus emphasising ‘struggle time’.  At the same time, it’s not 95% success – which 

would suggest the challenge level is too easy.  It’s best not to get hung up on the number! 

5. What about supporting students with learning needs or lower confidence? 

Teachers worry about questioning, reviewing and checking for understanding put undue pressure on less 

confident students.  My response is that, if you know your class well and create a positive ‘high challenge, 

low threat’ culture (to borrow from Mary Myatt), then all of these things build confidence.  It can be useful 

to use pair discussion to allow students space to rehearse their thinking before volunteering public answers; 

sometimes you can question some individuals while circulating during a practice phase.  However, if you 

pitch the material right, you should be providing underconfident students with opportunities to practise that 

make them feel successful and therefore gain confidence.   Also, sequencing concepts, modelling and 

scaffolding should allow all students to gain access to the ideas in hand and make steps towards 

understanding and fluency. 

6. What about stretching high attainers?  

Here, as Rosenshine says, the more confident your learners are, the greater their prior knowledge, then the 

more you can afford to present material in bigger chunks; the less you need scaffolding and the more quickly 

you can move into the independent practice phase.  If you use the 80% success-rate as a guide, if students 

are approaching 100%, you need to adjust to push them on to harder questions and challenges.  Instructional 

teaching is explicitly responsive – you adapt according the level of understanding and fluency students 

achieve. 

7. Where do relationships come into it?  

I find it odd that people ask this, as if Rosenshine’s principles claim to be a universal guide to all things related 

to education. However, it doesn’t mean relationships are absent even if not listed and addressed 

explicitly.  It’s implicit that the principles are being deployed in a positive environment conducive to 

learning.  Also, embedded in the principles of questioning and checking for understanding  with plenty of 

‘process questions’, is the idea you are getting to know your students; you learn about what they know and 

how they think in order to decide whether you need to re-teach, give corrective feedback and so on.   There’s 

something about really caring about your students that suggests you’re interested in what they have to say 

and where they have gaps in their understanding. 

 

 



8. Why focus on Rosenshine and not Formative Assessment?  

This is a good question.  As I’ve outlined in this post about the five Wiliam/Thompson strategies Revisiting 

Dylan Wiliam’s Five Brilliant Formative Assessment Strategies. there is a strong link from each of these ideas 

to other ideas from cognitive science and other areas of research. I think a great deal of what many people 

still call ‘AfL’ overlaps with Rosenshine’s principles: daily/weekly/monthly review, questioning, checking for 

understanding, guided practice (with implicit feedback).   However, whereas Wiliam’s work focuses more on 

the feedback and self-assessment aspect of teaching, Rosenshine gives emphasis to modelling and 

scaffolding – the explanatory side.  Arguably this is all wrapped into what Wiliam calls ‘clarifying learning 

intentions’ including developing success criteria. 

So, it’s better not to set up a choice between them.  Taken together, the ‘Rosenshine ten’ plus the ‘Wiliam 

five’ make a great framework. 

9. What’s the issue with it being a checklist?  

I am asked this a lot.  The problem with it being a checklist is that, in unsophisticated hands, it becomes a list 

of ‘non-negotiables’ to be done in every lesson.  As I explore above, this isn’t appropriate.  Worse still, it can 

be turned into a reductive ticklist of things to be completed, rather than a set of processes that flow through 

a learning sequence.   However, there is value in using a list of Rosenshine’s principles as a self-evaluation 

tool and possibly a team-audit tool: which of these principles do we use regularly? Where could we gain the 

most by developing our practice?  Where in our lessons do students get independent practice? Do we all 

check for understanding in sufficient depth and responsively adapt our teaching accordingly. 

Like anything, it’s what you do with it that matters.  I have a horror of SLTs that have already morphed this 

into a set of rules – expectations for every lesson, even to the point of them representing a linear sequence 

to form a lesson plan. That’s just a failure of understanding. 

10. What’s the best way to run CPD on Rosenshine?  
I think this has several elements and stages: 

• Read the original paper, all at once or bit by bit. 

• Clarify understanding of the principles: meanings of terms and processes, linking to a conceptual 

model for learning – supported by resources such as the diagram above. 

• Discuss how they apply in the context of each subject area – they need to make sense in the context 

of the material the instruction relates to. 

• Model the techniques: get volunteers to show how the principles are enacted in lessons, bringing 

them alive, inviting questions and challenges, exploring potential obstacles. 

• Agree a focus on small number of the principles – perhaps one of the four strands I explore – with 

individuals committing to develop and practise them in a specific series of lessons. 

• Review the experience of practising using the ideas that were discussed, exploring successes, 

refinements, next steps. 
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